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The Challenge is to provide opportunities that will wmake
the most ot this circular growth process to.sard greater

learning powers and inner strength.”

Thae child is seen a3 a growing, dynamic bej g, not in a static state

and the teaching or intervention process must respo .j accordingly as a

dynsmic, changing process. The philosophy of the C;inical Diagnostic



Teaching Model is based on child developmental-interactional principles
which sees the child as an organism with a constitutional endowment,
developing as it ijnteracts with all aspects nf the environment. There
is a chaining of affect, cognition and social factors which cannot be
separated from each other. Diagnosis emerges from the process of observ-
ing, studying and teaching the child. |
Some basic principles of the Clinical Diagnostic Teaching

Model are:

1. éOmmitmeut that all cnildrea want to learn and do.

2. That in order to learn there must be ego Strength;

3. That teaching through the "island of health' provides successful

experiences for the child so that there is a chaining of self-

concept and cognitive skill.

4. That every person has strengths and weaknesseS and a natural
compensatory mechanism to overcome the weakneSses.

5. That in order for the natural compemsatory michanism to emerge
there must be enough ego strength.

6. A partnecship of trust and support must emerge hetween the adult
and child that allows them to honestly explore the ways he or she
can best learn.

7. Development of a program that integrates all learning: within the
content areas (reading, writing, speaking), between the content
and perceptual and thinking processes (decodin® letters, discov-
ering words and matching to each other), focwginp on strategies
aand "learning how tn learn'" techniques.

8. Flanning of a support syste . that provides orportunity for the
child to function in multiple ways and on manv levels. These
supports must be planned for the achool, home and community.

This Clinical Diagnostic Teaching Model implies a linking of

treatment and diaguosis so that the continually emerging patterns of the

child lead to the refinement and revision of stratezies., It believes
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that professionale working topether from many disciplines can share their

expertise and form a common body of knowledge, akill and & communication

system that can provide better service to children. 1t has a commitment

that only a totally integrated {ntervention program assists the child to
become independent of his handicaps and a})qws for hls natural compensa-
tory mechanisms to emerge.

The goal of such a program is to develop children who can become
adaptable, coping, competent people with educational and social skills
that enable them to learn and function effectively. 1t accepts the fact
that one of the most important facets of the success of such a program is
the child-teacher interaction and the necessary attributes the teacher must
have in order to provide successful experiences for children. She
obviously must be sensitive and percepti%e, must have fine observational

and decision-making skills, must allow for the child's matural exploration

of ways to succeed, must have knowledge of task annlysis, informscion

processing systems and child development theories. She must also be able
to brovide the back-up support systews (both cognitive and emotional)
that will allow the child to proceed. Last but not least, she must be
able to translate for the child, in simple language, the process the child
uses that {s successful so that the strategies that work for him can be
encouraged and translated to otherz (family, friends, teachers).

This Clinical Diagnostic Trnchingynodel represents a commitment
to the Learniny NDisabled child that he can and does learn; that he has
his own strengths and compensatory mechanism; that these compensatory

mechaniams can be encouraped to ewerpe through a support system of teachers,



resource persons, parent? and peers; that these support persons must be
committed to the view of the child as a competent person.‘ Then, and only
then, will cognitive strategies and techniques hecame transferable and
integrated into more effective performance.

Education means learning for life. The curriculum for Learning
Disabled children must provide an organizational structure that allows for
the expression of thoughts and feelings about a large vacriety of experiences
and permits the child to discover his own learning processes. The strength
he gains will help him to share with his parents and teachers those things
that he can do that will help him learn. The planned cducational inter-
vention uses a diagnostic teaching paradigm with continual diégnostic
refinement and/or modif ication of the teaching strategies, and ongoing
communication and consultation with teachers and pavents. )

Glaser (1972) has reconmended a complete shyuft of ewphasis from
input-output varjables to process related ones. This requires the integra-
tion of contemporary theories of child development, learuning and human
performance. The emphasis here is to foster "learning-to-learn" skills;
to recognize that basic strategies can be developed; to design flexible
instructional sequences in which the entry point in one se&uence is deter-
mined by the rapability of th§ child, It recognizes that with sufficient
time and optimal circumstances all children are.capab)e of learning.
Underachievement is no lonper viewed solely as a result of some inadequacy
within the child, but may {nstead reflect the inadequacy of the inter-
active process hotween learner characteristics and variables within the
instructional system. Although attempts may be made to individualize

important concepts abnut the child's information processing system,



knowledge of what goes into » fact and the relationship of these to

the communication system between two persons is cruweial.

Sapir and Nit:buré (1973) state that children ace developing
organisms constantly changing. Current approaches fragment the understand-
ing and treatment of the child. They do not allow for treatment on all
levels simultaneously~-cognitively, emotionally, experientially. The
tendahcy‘ia to do visual-perceptual training in one place with one person,
reading instruction with another, language training with a third and
psycho-therapy detached from the learning environment with a fourth.

It is not possible to isolate learning problems from every other aspects of
the growing child. What is needed are "child specialists" who understand
therapeutic procedures within a framework of diagnostic teaching and
diagnostic counseling (Sapir-Wilson 1978). The child specialist must
underastand the child's feelings as well as his thinkﬁng processes, be able
to analyze a cogniriva task, determine a child's learniug atyle and relate
it to the child's personality und temperament. This 138 an attempt to
“reintegrate’ the child and to establish the view that all ehildren,.includ-
ing those in trouble, have norml developing processes. Children have
biological strengths and weaknesses which interact w{rh tneir environment,
helping or hindering their prowth. The child needs to develop emotional
strength that allews for trust and Autonomy and permits freedom of play and
exploration hefore symbholic knowledpe is posaible. For those children with
biologic weaknesses, ir {s the emotional strength that allow for the com-
pensatory mechaniam to function. With the diagnostic-teaching model the
teacher understands the relaticnship of educational growth and the develop-

ment of self-concept as they chanpge and enhance learning. Knowledge, skills
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and ~lt;‘ateg’les become the core of the important interaction between
the child and teacher.

For those individvals or institutions who see this diagnostic-
clinical model as a utopia, it {s csupgested that it is ; far simpler
program to put into effect than other models. 1t dees involve some retrain-
ing and reorientation of teaching personnel. This 43 best accomplished
right on the job by having a resource person (regardless of discipline
in which trained) who can encourage, support, make guggestions, be patient
but persevering, demonstrate and be generally knowlgdgeable, sensitive and
perceptive to the needs of teachers and children. Qhonge is slow and takes
effort. It is far easier to follow what someone teldis us to do than be a
keen observer, a task analyzer, a decision-maker and a curriculum deve loper.
But given time to explore, teachers with the help of supportive resource
persons will become autonomous, capable and responsible for the individual
needs of each of their "learning disabled" children.

At the very least, they should be allowed te develop their own tools
for studying children. 1f they use tests or developmental acales and it
they can understand that tasks, tests or scales are only as good as the
observat ions they elicit, they will then evolve a scientific method of
taking hunches (hypotheses), testing them out, and drawing conclusions to
see if it brinps ruccess. Such type of teacher training develops creative,
thinking, responsible and accountable personnel who will be able eventually

to teach children and take leadership in the training of others.



A description of the Learuing Lab will explgin how we make the

theoretical base of our Clintcal Teaching Diagnostic Model operational.

-

The author has = directed a learning labaratory for children
with specific learning disabilities. The basic mcde of intervention is

a diagnostic teaching method in which diagnosis and teaching are ongoing

»

and inseparable. Integral components of this approaCh include:

1. one-to-one tutorial work with the child;
2. concomitant training of the tutors and leadership staff;
3. integrated use of an interdisciplinary team, and;

- 4. work with parents and classroom teachers.

1. The Tutorial work with the children

Twenty-three childrep are currently bi)ng tutored on a weekly
basis. FEach child works with a Bankstreet College graduate student through-
out the year. Theae children were screened and selected as follows:
Over 1,300 children were observed by project staff In the following ways:

15 classes, approximately 525 children were observed in P.S. 75

15 classes, approximately 525 children were observed in P.S. 84 fﬂa
2 kindergarten classes, approximately 60 children, were observed ;
in P.S. 166 N

8 classes, approximately 200 children, were observed at Bankstreet
Schonl for Children

In addition, 10 children were referred from the Puertc Rican Family
Institute, and 4 children were observed from Blythedale Hospital
Treatment Center.

Each of the li{aiaon pernonnel to the schools spent 2k days a week
for 3 weeks in thias procedure looking at all the children in the classes
they visited and paying specinl attenrton to children tdentified by
teachers as needing help. Of the 1,300 children, 165 children were

selected, individually seen and carefully observed. Discussions were held

with the;! children's teachera and informai assessment techniques were used.
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Porty-six children were then ;elected and matched for research purposes,

using the crlterin specified in the proposal wiL\w respect
to problems in academic achievement, cognitive abilities, perceptual
wotor abilicvies, and individual learning styles, The macch-
ing was based on the type of learning problem, age, personality and
cognitive style ;nd academic performance.

Each graduate student with his/her supervisor was given the names
of 2 or 3 matched pairs (selected in terms of the graduate student's person-
ality style ana needs) frow which he/she selected ane pair. A coin was
tonsed to determine with which child ot the pair the tutor would work.

The other child of the pair was used as the control.

The graduate students continued to work with the children through
May, 1978, increasing their contact to two one-hour sessions per week--
one at Ba' "~treec College, and one at the child's scnool.

Plans for years 2 and 3 are to repeat the tutorial design with
new groups of graduate students. A few graduate students from this year
will serve as supervisors next year. Some of the ch&ldren who are being
served this year will continue to be served ﬁext ytar,\alt:}mugh with a
different teacher-tutor. The remaining slots will be filled through a
similar screening process nqa implemented in year 1. MHowever, the
matched-pair desipn will not be initiated for new participants (but will
continue for the rample rotained from year 1), and 0 refined screening
process--based on modifications of thnse used in year 1--will be employed.

2. Training of tutors and the leadership staff

The training of the tutors and leadership aff includes:

10



8. seminars - 3 hour sessions weekly, including:

1) project staff - lectuterr, discussion of readings, demonstrations
2) guest lecturers
3) interdisciplinary team analysis of videos

b. small group and individunl conferences with supervisors:
1) 6 supervisors working with each of 4 graduare students
2) weckly individual or small group meetings to analyze videotapes,
review logs on the child, teview progress of chtld, plan further
strategies
¢. leadership training for supervisors:
1) participation as members of the interdisciplinary team
2) semi-monthly group meetings with the instructor, coordinator

and project director to review progress of graduate students

and children, plan next steps for training of tutors and, inter-

vention for the children, and discussions of leadership roles and

supervisory processes.

The seminars, the work with supervisors, aud the leadership train-
ing for supervisors have been in ,rogress since September, and will con-
tinue through May. This design will be repeated in years two and three
of the project.

3. The interdisciplinary team

The interdisciplinary team consists of the teacher-tvtors who work
with the learning disabled}children; their superviscrs (one\for every
four graduate students); medical perronnel (a child psychiatrist and a
pediatric neurologist); a psycholopiat, a speech pathoicgist, a language
specialist, A social worker, an early childhood epeclalist and graduate
faculty members.

The group meets weekly in three-hour seminart to review videotapes
of tutorial sensiOn;, to discuss ch?ld characteriastics and to refine the

A

diagnostic-treatment procens. These meet ings continue throughout the year.

i1
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4. Work with parents and classroom teachers .

Wbrk with parents in the )earning Lab occurs hoth in@ividually
and in groups. Parents are invited to pntt{ciéara in a.group and in v
this supportive environment to share their feel ings, expectations, past
failures, and to become more sensitive to the needs of the child. Parents
have also requesied sessions on ways to work with tieir c@ildrens

Parent meetings began in January 1978, and uere held at two-week
intervals for intur?s;ed parents. In addition, a sta€f mewber has been
asuigned as\llaison to the community and has been in contact with pirents
individually, as needed, since December.

Parents have been very open and shared informmtion (med ical,
behavioral and environmental) about their families angd children beyond what
had been known previously.

| Group eetings at Bankstreet with teachers whose children are parti-
cipating in the tutorials were held in February, March and April. 1In
addition, each school has Leen assigned a resource person from the pro ject

who has beea serving as a liaison and working in the schools on a part-time

; basis (;pproximately 1/2 day each week) since October.

. . g .
o \kﬂa” The plans for next year are ‘o repeat the design for parents and

teachers. Teachers who are located in the school selected for intensive

work will héve more extensive involvement with Rankstreet staff (see section

below on OQutreach to Public Schools).

12
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A. Outreach to Public Schools and Adaptation of the Model

"Te replicate the model demonstration center in a public

school(s) through staff development and tne introduction

of a leadership resource person to serve as 8 spaff

developer and support persen to teachers and cnildren."

As part of the outreach and collaboration with public and independent
schools, a leadership resource person from the Project has been assigned
to each ot the participating schools--F.S. 75, P.S. 84, P.S. 166, the
Bankstreet School for Children, and the Puerto Rican Family Institute.

The liaison person spends approximately 1/2 day per week in the school.

Eich liaison person has established relatiorships with teachers,
facilitating initial screening and selection of children, and providing
help to teachers on an informal basis. This work will continue throughout
year onc¢ and year two. However, in year two, one school will he selected
for adaptation of the model into that setting. The "linison" role will
be extended to that of staff developer with a commensurate increase in the
time spent in that school.

The school selected for "replication" or adaptation of the model
will be one of the schools currently participating in the program, with
selection hased on the tollowinp:

- need for the services

- an indication of cooperation and support of the school administration

- an indicat fon of support and interest of the teaching and other school
personnel

- a willingness by the school administrator to allow time for staff
development for participating teachers

- a comitment from the school administration to share with the
Bankstreetr Project in providing persounel for the program

Object ives for adaptation of the model in the school include:

a) introductinn of the diagnostic teaching model ro teachers and other
school personnel

13
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b) reorganization of the special services in the hool so that
specialists serve 2s support persomnel for teacaera
¢) introduction of the concept and functions of an interdisciplinary
team for diagnosing children's educational needs, and planning
educational atrategies, and
d) providing staft development for interested teacherk by conducting
bi-weekly seminars and by increasing interactions among the teachers,
specialists, and Bankstreet linisen staflf
The staff development effort will focus on:
~ changing attitudes
- assisting participants in increasing their knowledge and understand-
ing of children with specific learning disabilities
- assisting participants to develop skills in obgservation and assess-
ment, task, analysis, and developing educational strategies for each
child
The stoff developer from the Bankstreet Pro ect will conduct regular
bi-weekly seminars with the group of participating teachers, meet indivi-
dually with the participants, work in the classroom modeling ways of work-
ing with children, and serve as a member of the interdisciplinary team.

e ot video tapes of work with children, and cas": srtudy techniques will
again be a major mode of training. Participants who complete the program
may earn 2 graduate credits from Bankstreet College

Efrorts will aiso be made to influence the assipgnment of children

with learning disabilities to ¢lassrooms of teachers who might be the

best "match"” for them.

B. The Research Component (Maver, 19/8)
L. Accownlishments achieved and planned--first year.
The accompishments, to date, of the research component are described
below in relation to each of the evaluation objectives identified in the

original propoual.

14
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a. '"To validate the model through the measurement and verificiation
of changes in children served in schoel achieverent, self-concept,
behavior, and interpersounal velations.”

Three sources of data will be uvsed to assess the nffectiveness of
the tutorial sessions and the growth in the children served., These are:

- Results from a standardized test battery administered at the beginning
and end of the tutorial program to children who received tutoring
and to children who comprise a matched control group. Duriug the
screening process, children with similar learning problems of approxi-
mately the same age were paired. One member of eich pair was
randomly assigned to a graduate student and the o:her to the control
group. At present, the pre-test data has been collected on all
childrerc in the study and is currently being organized and scored
for each child.

- Analysis of change in child behavior as revealed iun videotapes of
tutorial sessions collected toward the beginning and end of the
Practicum. To date, each child receiving tutorial help has been
videntaped three times. Dimensions for analys3s of the tapes are
currently being determined.

- Graduate student logs and case summaries on the progress of each
child. Graduate students keep records on each of the tutorial
sessions and periodically write case summaries on the child with
respect to the child's temperamental characteristics, emotional
development, social behavior, perceptual-motor development, cognition
and basic skills. This work is curvently in progress. In addition,
dimensions for a case study guide are currently peing refined for
use by the graduate students.

The content and procedures of the data sources, described above are
largaly congruent with plans specified in the proposal. However, some
shifts have ocaurred,

- A matched control group design was jmplemented jnstead of the stated
inteation to assess change in children by comparing their progress in
the program with their performance in the prior two years,

This change was made because the matched control group design offers

greater experimental rigor. Also, some chauges were made in the

selection of instruments for the test battery as move information

emerged regarding the relative merits and psychometric properties of
n the various tents available.
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Following is the Instrumentation for the Standardized Test Battery:

- self concept Draw-A-Man °*
- expressive language Detroit Absvrdities
W1SC-R picture completion
~ receptive language Detroit Commissions
Peabody Picture Vocabulary Test
- general intelligence WISC-R (or WPPS1) vocabulary
subtest
WISC-R (or WPPS1) block design
subtest
- perceptual Bender.
- reading Roswell-chall
WRAT: reading
- spelling WRAT: spelling
- arithmetie WRAT: agithmet ic
- teuperamental characteristics Conner's Rating Scale

and attentional factors
- An effort is being made to identify dimensions Cor analysis of the
videotapes, We are searching for a system to analyze both the matching
procedures and the interaction process of the tutorial-child relationship.
With respect to this objective, anticipated a:tivities for the

remainder of this year and next include:

- collection of the post-test data and analysis and report writing of
the results,

- coding of the videotapes and analysis and report writing of the
resultsy.

- integration of the intormation from the graduate student logs and
case sumnaries into selected tase studies.

b. "To clarify, refine and document the procedures, techniques and
instruments used in screening children with specific learning
disabilities."

A rating form to {dentify the characteristics of children with learn-
. ing problems was developed and used by teachers, supervisors, and graduate

0 students during the screening procese. The outcome of the screening

procedures used this year are currently being examined in relation to

16
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alternative procedures and a report with recommendations for vef inement
in the screening process is in progress.

c¢. "Io clarify and refine the nature, the process, and the role of
non-hierarchical interdisciplinary team."

The meetings of the interdisciplinary team are currently being audio-
taped and transcribed. The transcripts will be used as » basis for a
descriptive analysis of how the interdisciplinary tepm functions.

Contrasts will be drawn between the classical clinte mdel, as described
in the literature and this model to identify differences between the
approaches.

The project also had as an aim to:

"Evaluate the effectiveness of this interdiscinlinary group in

relation to the generation of productive intervention tor the

children.” '

Relevant portions of the transcripts of the interdisciplinary team
meetings will also be used as part of the individuwal case studies. The
case studies will examine the contribution of tne interdisciplinary team
meetings in the overall work with the child.

d. "To identify and clarify those factors in the Ceaching~learning
process which are pivotal for successful change in children with
specific learning disabilities, and particularly those factors
which are not identified or meacured in standard diagnosis or
achievement tests."

As in the case of objective 1, the major sources of data will be the
analysis of videotapes of the tutorisl session and the graduvate student logs
and case summiries. As {t relates to this ohjective the videotape analysis
will be concerned with adult behavior vartahles, learning task variables,

and interaction variables as well as child behavior veriabies. The

delineation of these variables as well 19 the collecrion of videotapes is

17



In progress. One strategy which {s being used to identify significant
variables is to examine and compare videotapes of tutor-child pairs where
the child made major gains and where the child's paing were minimal.

e. '"Measurement of growth of the teacher-tutor gradvate students as

they become more competeant, more sensitive and more aware of the
interactive forces."

. Three sources of data will be used to assess the growth of the

gradvate students. These are:
- The videotape analysis mentioned above

~ The logs that the supervisors are keeping on each praduate student,
and

- The results of a pre-post test of the graduate student's ability to
analyze children's personality characteristics and learning problems,
and to develop education plans for children in relation to each
child's strengths and needs. These competencies are being assessed
through an analysis of graduate students® writt:n responses to
viewing videotapes of three children with distinctly different
learning problems and behavior characteristics. These videotapes
were shoun and pre-test data collected at the beginning of the
Practicum. Ti.ls exercise will be repeated at the ens of the
Practicum. The data will be analyzed and repvorted. Current plans
also call for a deacription of the supervisory process based on
interviews with supervisors and on the logs that they keep.
Although these plans and procedures capture the spirit of measuring
the growth of the graduate tutors, they represent a considerable
elaboration of the specifics mentioned in the proposal.

All of the data discussed above has been collected in year 1, although
some of the analysis and report writing will take place in year 2.

2. Research Design for Second and Third Year

- Two objectivea are cited in the fuunded proposal for the Evaluation
Plan during years two and three of the project.
4. To identify the essential characteristics of competence, tempera-

mental personality in the Specific Learning Disabilities teacher
n and requisite child-teacher compatibility.




This objective js very much in line with the research plan of year
one, and its implementation will consist of an extension of the data collec-
tion and analysis procedures initiated in year one for those children who

>

continue to be served a second year in_the propram. ‘This sample will

provide the data for longitudinal case studies. In addition, it will be
poasible to compare the relative meritsa of tut;rial 6tritepies used by
different adults with the same child. The varfables identified during the
pilot studies of year one will be further studied during year two, with the
aim ot identifying the significant factors. The sources of data for
this study include:

-~ pre-post test for graduate students

- post test only of standardized test battery developed in year one
for children receiving a second year of tutoring

- graduate student logs of tutorial sessions and case summaries
- supervision logs of meetings with graduate studenrs
- videotape analysis of tutorial sessions

- transcript of interdisciplinary team meetings related to the
sample children

- information from teachers and parents about the child

5. To evaluate the pilot replicatinn of the wodel in one education
institution.

This objective relates to the research for the program in the public
school setting. The ohjectives of the activities in the public school are
described in the preceding section.

The research concerns for this component next yaar will be:

= To provide a descriptive analysis and assess the {mpact of the
reorganization ot special services through (1) records of the
contacts between speciallsts and teachers and apecialists and

children; (2) interviews with apecialists, teacthers and the
Baunkstreet liaison.

q
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- To assess changes in the knowledge, attitudes and classroom prac-
tices of teachers by means of (1) informal clansroom observation
by the liaison of teacher's curcriculum, teaching atrategies and
approach to individualization; (2) Interviews with specialists,
teachers and the Bankstreet liaison and (3) adwinistration of the
-pre-post test to teachers for analyzing videotspes of children
with Jearning problems.

During the third year of the Project the research desipn for the
public school setiing will provide a more in-depth assessment of the teachers
who continue to receive staff development training and the impact tnat these
activities have on children. Where possible, the following data sources
will be added to tnose already cited:

~ Systeratic classroom observation of classroom Practices and patterns
of teacher-child interaction, to assess change over the course of
the year.

- Collection and anal;sis of videotapes of teachers working indivi-
dually with children. '

= Analysis and comparison of standardized test scores from school
files of children in classrooms with participating and non-
participating teachers.

C. Dissemination Activities and Development of Dissemination and Training
, Materials

"To generate written and multi-wedia materials to be used for digsewmina-
tion and training purposes,' and to prepare tapes and written materials
demonstrating all of the aspects of the work with the child, teacher,
and parent for dissemination to other interested partijes."

Videotapes of the one-to-one tutorial sessions with the children have
been collected on » repular basis aince the tutorial sessions began in
late November 1977. Nalf hour segments are videotaped each week for four
tutor-child pairs. This meana that each of the 24 tutor-child pairs is

videotaped once every six weeks. The trafning sessiona with the classroom

" teachers and the parents are also bheing videotaped.
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Plans are to continue the videotaping as described ahove to be used,
not only as a training mode but also to accumulate case study records of
different typea of special learning disabilities and teaching strategies
for wsorking with the children. FPutura plans include development of complete
videotapes to use for training and dissemination pucposes,

‘The interdisclpltnary team seminars are being audiotaped and trans-
cribed. The tapes and transcripts will then be used to deyelop descrip-
tive materials on the role and funcrion of an interdisciplinary team.

Additional materials tor dissemination will include research studies
and reports, aud project reports. A pamphlet describing the project is
currently in preparation. For the dissemination component, this first year
ot the project is being used to collect the necessary data and information.
Plans are to push further toward development of the materials in the
second and third years of the Project.

In addition to the development of materialsr, the dissemination
activities include a "demonstration" aspect for viaitors to the program

and presentation of the model at conferences and ﬁettings.
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To give an example of s Case Study, a presentation made by

Ann Welborn, a supervisor in the Learning Lab will be included as follows:

I. THE GRADUATE STUDENT )

- Jane is a mature woman who is introspective gud somewhat verbally
guarded in her contacts with others particularly in terms of her personal
life, She is highly intelligent and witty. There is a stight tinge of
cynicism on the surface. But underncath, if one !{s fortunate enough to
know her well (and this is not easy), one finds encrmous sensitivity,
warmth and a beautiful, almost naive sentimentality. Although she has
much insight into herself and others, she is often vmluctant to express
herself, particularly in the presence of more assertcive personalities.

One gets the feeling that her silence in no way i{s a withdrawal. She is
a keen observer and a‘k;en listener, rare qualities that are extremely
valuable in her work.

She chooses her words carefully and is low-keyed and gentle in her
approach to children. She has about her at times a quality of sadness.
She is realistically self-questioning and self-critical and responds posi-
tively to suggestions without in any way feeling threatened. 1f anything,
she is somewhat hard on hérself, forever searching for a better way and
asking of herself how she might have done better.

She is hiphly onrpanized and structured without being rigid and is,
in fact, flexible and spontaneous.

She is able to shift gears, to sefze tne moment so to speak, and to
use it creatively to teach. She has an iwpressive ability to take advan-

tege of an unexpected happening and to turn it into a learning experience.
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These qualities will become dramatically apparent if I am able
to do justice to the quality of her work in ™y pregentation,
Background

Jane was born\in England and spent time teaching elementary school
there. She graduated from Columbia University having majored in English
and hai cnmpletéd her course work at Bankstreet. Her independent study
will be a case study of Bill and she will supervise in tﬁe Practicum
next scmester. Her fieldwork was with 58 and 68 at Bankstreet and at
the St. Luke's Therapeutic Nursery. She also did volunteer work both
at St. Luke's and at the Re;ce School where she worked with emot ionally
disturbed pre-school children. She has Just begun privately tutoring
children with learning problems.

She took the Practicum with the hope of gaining more knowledge and
experience in working with "learning disabled” children. She felt that in
order to grow professionally, since most of her backpround had been with
emotionally disturbed youngsters, that she needed to focus more directly
on the processes of learning and on techniques of d>aling with deviations
in these processes,

Type ot Child Desired

Thus, Jane expressed the desire to work with a child with reading
problems. 1 was present at the time of her first interview with Bill and
1 sensed an tmmediate rapport. Perhap: 1 too am being sentimental in
my reflections hut there secmed to me to be a mutual attraction between
this very gsmall and soft-spoken child (who exhibited » quatity of helpless-

ness) and this very soft-spoken nurturing woman. [ must mention here two
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additional details which 1 feel to be woarth noting. Jlune has no childrean
of her own, and in the beginning of the semester Jane's own mother

passed away. 1 will not elaborate on what 1 feel to\hg the significance
of these facts but will only express my belief that they provide an
additional dimension to the relationship which developed between Bill

and Jane, h

During their brief meeting Jane read a story to Bill (this

activity continued over the year to be one of great and mean ingtul
* sharinp between the two and one which was to become a ritual in their
sessions together). Bill was well focused and involved. Altnough we
noted an articulation problem and a somewhat passive mality to his
‘ communication, his vocabulary was excellent. -

Although his teacher indicated (as did his mother) that Bill was
distractable, somewhat hyperactivg and frequently difficult to control,
we otserved none of this, School reports described him as a non-reader.
Jane was quite clear in her preference for working with this child and

was delighted when he was chosen.

The Match (Tutor and Child)

Although I was not involved in the matching procesg, for some
reason there was little doobt in my wind that this would indeed be the
match. 1 think this concluaion was hased on ﬁw rut feeling about the
manner in which the two related, as well as my faith in the knowledge

and sensitivity of these miking the choices.
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Predictions for Growth of Child and Tytor

My predictin;s for prowth were extremely positive, both because
of my belief in our model and because of my atrong 1mpréssion that
Jane's style was completely compatible with our approach.
Concerns

We know very little of Bill's background and this was of preat

concern to me as well as to Jane. Such concerns we were later to find
out were well founded.
Bill's Background

Bit by bit in theif early weeka together Jane learned some of the
details of Bill's history. Much of this was revealed to Jane by Bill's
teacher who became increasingly communicative with her.

8ill i3 an adopted child. Information about his biological family
and prenatal history is not available. 1t is assuned by the teacher that
he is the product of an interracial union. His adoptive parents are
vwhite., There are two older natural children. Rill was adopted at a
tima when the marriage was undergoing many difficultics with tne hope that
the new baby would bring the couple closer together. Such was not the
case and the marriage ended in divorce., Bill's father who was a physician
remarried and all o\f the children spent time with him and his wifte. A
few years apo Bill's adoptive father committed auicide by injecting
himself with an overdose of demeral. Bill and his Siblings still maintain
contact with the second wife ot the adoptive father. This is reportedly a
positive relatjonship. Interviews with his adoptive mother revealed that she
is not certain as to whether or not Bill knows that he was adopted. Addi-

tionally, it 1a her beiief that all of the childven think that their
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father's death was an accident. Qur_own contacts with Bill lead us to

cthe opinion that his awarenesa of these very loaded $ssues is keen,
albeit confused. Horeover.ihlﬁ m2oy conversations with Jane «involving
the subject of racial differences indicate much cavcern regarding his
own jdentity.
The Pro;ng

Jane's priority was, of course, to estaﬁlish A warm and trusting
relacionship with Bill. She immediately sensed his fearfulness of
relating to others and the careful distance that he kept. She accepted
this without feeling (as some might) rejected, and respected his need
to defend himself in this manner. 1n order to better understand this
very complicated child, she began to assess his wedknesses, his strengths,
and his style with a variety of innovative and non-threatening activities.
EXAMPLE: Bill had been playing with the miniature Ttov animals that are
part ot the several beautiful games that Jane devised. She was interested
in determining his dominance and asked him to pretend that he was a
hunter who was out shooting wild animals. She rolj>d up a piece of
paper, telling him that this was his spygl s. She asked him to close
his eyes while she hid some of the smal) animals about the room. Then she
asked him ro put the spyglass to his ey® ang to try to ftind the animals.
He thoroughly enjoyed the pame 23 he did the pretend football game that
~tollnwed (in which he paseed ana kicked an imaginavy ball). With these
non-ihteaceninn activities, Jane was able to pet a arcat deal of

informition.
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Description of Bill

D.0.B.: 10/2/70; CA at intake - 7}
There are many Bille. Perhaps this is one of the mst signifi-
cant observations that I can make. Wis moods and, indeed, his very
tempo shift dramatically. Environmental factors preatly influence these
shifts. Thns,‘in describing him, T will do so in Lerms of his belavior
in the very supportive ana structured situatlon with which Jane provided
him.
Physical Appearance

) ~

Small ( appears physically like a 5-year-old, handsome, neatly
dressed).

Temperament

Highly focused (1-to-1 setting)

Persistent

Perfectionistic -- sometimes overly. This interacting with
his feelings of inadequacy produced deteatism and withdrawal

Distractable in overly stimulating situations (nbserved at
tirst party)

Aftect - Emotional Development

Frequent mood shifts; tearfil, passive, afraid to risk i1nvolvement
Little eye contact

Or open, spontaneous, charming--good eye conract

Shifts from aggressive to regressive (intantile)

Shifts krom quality of helplessness to independence

Asks many significant questions of Jane (feels free to do s0)
He's like his tutor and is a questioner

Social
Diffticulty relatiag to peers
Competitive (hus expressed feclinpgs ot inadequacy due to his size)
Generally relates to adults with caution but is at times
surprisingly open
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Expressive Languape

Articulation difficulties (delayed development)
Infantile quality and syntax. This is not consistent.

Sometimes extremely sophisticated. Passive quality but
sometimes very expressive and spontaneous !

Receptive Language

Excellent ability to follow directions

Concepts

Excellent number concepts; able to categorizé, predict logically
and generalize

Some concrete thinking evidenced

Gross Motor

Awkward, clumsy gate

Fine Motor (righthanded)

Extreme tension in pencil grip

Necds to put much eaergy and effort in fine motor tasks
(See Dr. Migel's report on next page)

Auditory Modality

Difficulty discriminating short vowel sounds
Auditory sequential memory; possible processing difficulties

Visual

Some weakness noted in visual memory

Acadenmic Development

Strong in math concepts (2.5-5/78 PIAT Math

Reading und spelling poor (comprehension good)
Poor sight vocabulary

Began as non-reader; now able to decode rimple 3-letter linguistic
patterns (mag, men, cap)

Reading at fivst prade level: has developed some sight vocabulary

N
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Dr. Migel's Evaluation
1. Maturational delay (generally at 6-year level)

Delayed motorically (Gross and Fine motor del ved)
Overflow noted in some tasks

2. Might have been premature high risk infant. This combined
with environmental problems may be significant factor in child's
development.

3. Well-focused, persistent, well related durins interview

General Description of Tutorials

Jane exhibits both flexibility and structure. Her planning is well
organized and creative. Each session is linked to the next so that the
entire year was beautifully and appropriately coordinated. She recog-
nized Bill's need tor repetition and reinforcement and developed a
variety of entertaining and non-threatening activities to provide him with
this. She is low-keyed and warm. She makes beautiful original
materials. She chooses her words carefully and knows the value of
;ilence (she does not feel the need to keep up the verbal interaction
recognizing that well-placed silence is very positive). She is very
sensitive to Bill's needs and quick to pick up on Nis verbal and non-
verbal clues. Her timing is beautiful. She does wot rush in impulsively,
but weighs her actions and words with care. She is aware of this child's
emotional difticulties and uses great control and discretion so as not
to open up a PFandora's box. %

Bill and Jane both possess and ;pprecinta a sense of humor. They
work serionsly together but they have a wonderful ability to play (they

frequently sing together to reduce tonsion for Biltl).



¥

’

- 28 -

Jane was aﬁnre of wvhat caused Bill anxiety and structured their
sessions in a way wnich reduced the possibility of tThe occurrence of
such anxiety. She is able to help him to shift to another activity
without being arvitrary.

Her maturity, her wisdom, her orientation, her restraint, and her
spontaneity combined to make the tutorials moving to he observed, and of
undoubtedly tremendous impact and value to both Jane and Bill.

Videotapes

The videotapes exemplified all of what I have described. In the
composite it is particularly interesting to trace the prowth of trust
between the two (the change in Bill's aftect and his increased eye
contact). The tapes clearly convey the extraordinavy quality of their
interaction and the importance of their relationshi». Also in observing
these tapes, one comes aware of Jane's masterful timing and sensitive
choice of words. One senses the magic of a heaﬁti?uj match,

Biil's language patterns and his mood contrasts are also highly
visible in the tapes. His problems with aggression, tears about death,
and concerns with his size and his academic inadequacies are also very
clear.

Jane's ability to stand back and allow Bill 3pace and silence is
dtamatically fllustrated inthe segment on the composite where he looks
at the book without words.

Log

[t is impossible for me in the time and space available to describe

Jane's log, which reflocts perfectly and totally the quality and content

of her work as well as the prowth of a most beautifyl relationship.
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Thus, following a very brief description, 1 will present some quotes
which 1 feel will illustrate in parr what happened to these two
individuals in their months together. Jane throuphout. her log asks
many important questions. She is self-critical and recognizes when she
has "goofed". At the same time she has faith in her ability to gr w
and immediately‘suggests what she will do about her "gpoof" (her worcd not
wine). In reading her log, 1 found myself both laughing and crying.
Her work ls integrated and creative. The theta;eutic nature of this
relationship is clear as is the educational. One does not often have
the opportunity to see such a beautiful balance in uperation. Before
presenting quotes from the log, I should mention the tact that Jane
audiotapes each tutorial session, thus she has the opportunity before

logging the session to re-examine their content.

Growth of Insights and Trust (Information from Jane's Lop)

2nd Session

Jane observed the beginning of the "silly" behavior which
frequently occurred during their sessions. Wheun certain tasks
are presented in which he feels insecure, the gsilliness occurs.
Jane picks up his frusctration and talks directly with him
about it.

¢ Pty

Sth Session

She notes 'When he gets into an area where he is not so sure
of himself, he becomes more impulsive and as he begins to do
poorly, the anxiety grows and the impulsivity increases."

"My feeling i{s that he is in need of and wants structure and
responds well to it. 1'm sure from seeing his reactions to the
other boys that in the classroom he is constantly .aware of
and interacting with the other kids and thus cannot focus on
any task."
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Sensitivity ‘_r.om; Needs and Style

6th Session

Jane asks if she should finish a story she's been reading or
whether she should stop and finish it next week. 'He wants to
finish now., 1 feel his need to end sometting appropriately is a
good indication of his own sense of order and will be a
valuable asset in his learning process."

hot:ing his interest in labels and in being r@ad to, "I'm sure
he wants very much to read.”

Avwareness of His Need for Success

"I told him that 1 had heard something fantastic about him from

Ann with wvhom he had met last week. I told him that I knew he
N could read some words and how great that was. I told him that

I had made him a book and that I had the feeling he would read

all the words in it." (She shows him the book "At" family.)

She knew he could read this. "He read it all and I said, 'Bill

you've been holding out on me.' 1 tickled him in the tummy .

I often put my arm around his snoulder ana tussled his hair

and he accepts that. But this time he gigpled and seemed

pleased by this physical contact."

»

Self-Criticism and Self-Awareness

"This 1'm afraid was a real mistake on my part and I'm angry
with myself that I was being so precious about my materials.

It would have been so good for him to have had it, but I will
make him 'Dan the Man' next week. I can only hope I
didn't miss my chance.” She forgot some of her materials and
as she was looking througnh her tnings she said, 'What a dummy

I am to have forgotten the paper."” 1In a very guiet voice Bill
said, "You're not a dummy." ("1 really did not hear this until
1'd played my tapes of the session and was $cruck by the sadness
in Bill's tone when he said it.")

"l told him how proud 1 was that he knows so wany words and how
well he'd done in reading two whole books. 'That's very good,"

I said. On the tape I heard a very faint "no." He obviously
does not feel at all pood about himself.

n
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Development of Trust

“I gave him a hook which he had read the week before knowing
how much he enjoys repeating things that he succeeded st." She doesn't
tell him he's wrong when he makes a mistake but rather she provides
him with & strategy. A way of correcting himself.

'When he made a mistake and said “"Nan'" for Nat," I pointed to the
T aand said the last letter is important and it's important to look at
all the letters.'" Then he self-corrected.

Back at P.S. 75 Bill says that he can go back to his classroom
by himself. "I said it was a Bankstreet rule we had to take the kids
all the way back to the classroom. I did not want him to think I
did not trust him."

Growth of Insight Into Way That He Operates

She is able to pick up on the behavioral cluyes that he gives
in regard to his emotional needs and he comes more and more aware of.
his vulnerability. She asks, 'When should I step iu? How much
should I talk about these things?" She doesn't impulsively rush in.
She knows the importance of choosing her words carefully.

'With such a poor self-image it is to be expected that Bill will
find it hard to accept compliments. Does one just pour them on whenever
they are appropriate or should 1 talk to him about this. 1 feel he might
be willing to hear." She again asks the important questions and I think
then knows the answers. \

Jane's Ability to Utilize Every Aspect of the Learninp Situation

During a rhyming game they were working with words with all at
the end. They arrived at the word tall. Jaae notes, "I asked if he knew
what tall was and asked how tall is Bi11? Bill replied, *litrle.' I
said you're not; let's measure you. Bill replied, 'I want tc be big.'"
Jane had a tape mecasure (she was prepared for this). She measured him
and wrote it down--4'2". They both read this several times. 'He was very
subdued.”" Jane asks in log, "Is his teasing of big boys related to feelings
of smallnesa?"

Therapeutic Nature of Relationship Grows
Jane Uses Bibliothcrapy

She reads to him at almesr Quay sesdron Mgl Jdoo. rot question
him about the story but rather allows him to listen and think it through
himself. She read such books as Crow Boy, Two's A Team, There's A Night-
mare in my Closet, etc. ~

gx‘geelingg

1 remember this little one. when he first cawe to us, passive and

fearful, with little eye contact, afraid to risk involvement, and now 1 see

the growth in this relationship nnd his giving of himself to it.
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These are  just some of the examples of what we mean by the
Clinical Diagnostic Teaching Mathod. ‘The therapeutic alliance that
developed between adult and child and the sensitivity and awareness
of the adult allowed Jane to provide the insiphts aund strategies
that enhanced growth through the emational, experi@ntial and cognitive

channels, integrating all aspects of treatmeat.
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